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Abstract

The teaching method of suggestopaedia, whichraigd in the 1970s
owing to the efforts of Bulgarian psychotherapisgto@iLozanov, has already
been applied in the framework of studies dealinghvLT. In practice the
method consists of several stages, the central to€hwrepresents intonation
reading against appropriate musical background. obsgious or not fully
conscious psychical activity linked to the conceptconcert pseudo-passivity”
is critical at that stage. There have been a nuwmbstudies conducted in Georgia
with the use of this method.

This paper is a modest attempt to contribute t® thlatively new and
exciting field of pedagogy. The author conceivedctmduct the experiment,
while using 28 century music during the phase of concert pseedsipity. It
should be mentioned that suggestopaedia genesdly classical music to create
the concert pseudo-passivity. The author, howagrerimented with two genres
of the 20" century: blues and jazz. Thus, the experiment vaken down into
two parts.

In the first part, the author investigated whethgplying blues poetry as
means for intonation reading, combined with theeblmusic as an audio-mirror
of the read verse, influences the degree of adiuisof the vocabulary at the
advanced level. This yielded positive results aif@nafurther investigation in the
area.

In the second part of the experiment, the authmmdacted twelve
academic sessions, of which eight (8) went on &draditional ways of teaching
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vocabulary, and four (4) were done with the elem@fitsuggestopaedia, with the
use of jazz music. The experiment has proven tiitattive use of suggestopaedi,a
the academic outcome of the students increase®Wy &hich can definitely be
qualified as methodological success that shouldseel as an auxiliary tool in the
course of teaching.

The Impact of Musical Component on Vocabulary Acquisition (Using
the Bluesand Jazz asMusical Tools)

Methods of teaching of vocabulary vary. Every yaad decade
brings and reveals new, efficient ways of helpingacquisition of new
lexical units. They range from providing visual sifdr visual learners to
increasing the degree of perception through towchanm tactile learners.
One interesting tool, helping to enhance acquisitiba learner, is musical
background, astudy of which the impact on learriag gradually been
expanding.

In 1970, Bulgarian psychologist GeorgiLozanov psh#d a
landmark workSuggestology and Suggestopaedia, in which he discussed
some newly discovered methods of helping learnezquiee new
information. The term “suggestopaedia” proceeds mfroLatin
suggestio(suggesting, inspiring), anghideia(teaching, tuting), and means
“teaching through suggesting’K¢mies, 2006). Lozanov talks about
various aspects of influencing the brain to absodterial faster and more
efficiently. He says, in particular, that “unobtites humaneness, harmony
of forms and colors, language of music, rhyme, dndhmfascinate and
captivate human personality by much shorter padim tthe logic of facts
and reasons, and reach not only heart, but alsm lmfathe human”
(Tereukopu, 1975, p. 118).

According to Lozanov, the majority of currently iging

definitions of “suggesting” imply the presence of anconscious or not
fully conscious psychical activity, which makes maauthors carry out
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investigations studyingthe unconscious psychicéliag of the human,
which reveals the essence of suggesting.

In Georgia, suggestopaedia was applied for ths fime in the
early 1970s for the Intensive Course of Teachingatkign Language in
the Laboratory of New Methods of Thilisi State Usisity. It included a
number of stages, among which were:

e Introduction: a) Preliminary Testing, aimed at r@ireg elementary
linguistic abilities of learners; b) Introductoryofversation; c)
“Entry Niveau” (fixation of the starting level ofnowledge, which
assumes two types of control — audio-visual, arreélgwaudio);

» Session of Memorization

» Session Development.

During the Session of Memorization the loading mfiormation occurs,
whereas during the Session Development the instrustimulates the
delivery (production) of the result.
The Session of Memorization includes:
1. Presentation of new information by the instructbis(can be new
words, new phrases, or new situations);
2. Intonation Reading (the instructor reads a textilevthe phrases
read are shown on screen by a projector);
3. Musical Session.

During the Musical Session, the instructor iniyiatiffers the students to
relax, sit comfortably, and imagine themselvesacshuated in a musical
hall where they will listen to symphonic music. $jrthe instructor turns
on the recording, and lets the learners listemtductory music, which
aims at tuning the listeners in, bring them to toedition of so-called
“concert pseudo-passivity”. Then, the instructoduees the volume of
musical background and starts reading the textGégechkori underlines,
“one should constantly hearken to the music, camndide character of its
sounding, and try to add emotion to the phrase, whtth corresponds to
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the mood, brought about by musical background itat less important to
find appropriate rhythm of reading of foreign plessWith this regard one
also should stick to the rhythm, embedded in thesioyurying not to
deviate from it during the readingl"¢reuxopu, 1975, p. 186-187).

Music takesparticular significance during the teag of foreign
languages, in particular, foreign speech, sincesti'econnection between
music and speech, based on common acoustic andsskg components
(rhythm, melody, volume, dynamics, and stress)this way, rhythm is
considered as an internal organization of imagessgived by a person
and serving as the basis for his actions. The etughowed that a person is
inclined to adopt rhythmical pattern, which partlgxplains fast
memorization of learning material in the form o$@ng-drill Gyx6unnep,
Kuraiiropoackas, 1988).

In 1998-2002, in Georgia, a pedagogical experimmegarding the
impact of music and its rhythm on the improvemdriearning efficiency
was completed as part of the dissertation entifleaching English on
Musical-Rhythmical Basis in Elementary School by Nino Sakvarelidze.
The experimental teaching was conducted for ondean& year 5 times a
week in the groups consisting of 10 learners. Tehe of the fairy tale
Little Red Riding Hood as well as rhythmical game situations served as a
material for the experimental teaching. At the samee, the unity of
rhythmical movements followed the rhythm of spedble, purpose being
to solve learning tasks based on rhythm of “rap’simult was assumed
that introduction of musical-rhythmical componenis the offered
methodology would increase the efficiency of mastgrof English
language by the learners of elementary forms (@a's).As a part of the
experimental teaching, the instructor was readihg fairy tale and
showing pictures from the tale against musical bemknd with
accompanying gestures, rhythm, and intonation. Rs dhildren did not
have any speech skills in English language pridhéocourse of study, the
explorer estimated the dynamics of formation of egbe habits by
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comparing the degree of linguistic and speech &atiitthe children in
English after one month of the course and at the adrnthe course. The
results of the experiment showed that if at theriregg of the course the
speech and musical-rhythmical habits of the chidrevere not
distinguished at all, or were quite poor, then by#imd of the course these
habits would beremarkably improved. AsSakvarelittes, “Musical
compositions as a source of speech actualize tbhabwutary of learners,
their intellectual activity also increases, musicaythm contributes to
development of speech habits of childagapenuaze, 2006).

On the basis of suggestopaedia, Professor Kitaggtaya
developed the Method of Intensive Teaching of Eprdianguagesi{0),
which pays due attention to the musical componeatctional music of
this method is divided into activating (used beftite beginning of the
course to activate cognitive functions of learnemsd relaxing (used
during relaxation or concert sessions as musicrapeaaying slides). Both
of these types of music are used as backgroundcmwsiich is called
“programmatic music’. Programmatic music representssic-symbol or
music of particular content. It is used as a sigreatune (theme song) to
tune the learners in before or during the fulfilmef a task, enhancing the
motivation of communicative task.Experience sholat for the creation
of such a background instrumental music is moréepable than that of a
song. Fulfillment of tasks against musical backgwus one of the
features ofliO. Background during communication in a foreign laage
does not hinder efficient work of the brain; on ttantrary, it activates
it(byx6ounnep, Kuraitropoackas, 1988, p. 306).

Application of music duringlessons contributes tmo#onal
relaxation of the learners, which even regulatesrtlemotional state.
Bylistening to the music of the country of the laage to be learned, the
learners deepen their knowledge regarding the reulad this country.
While learning and performing the songs in aforeigmguage, the
students havethe opportunity to learn some traditiand facts from the
history of the country of the language to be ledrnByx6unmep,
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Kuraitroponckas, 1988). This is what Gegechkori and Sakvarelidai c
the “authenticity” of the cultural background aspeessed via authentic
musical background, against which the linguistidarial to be mastered is
set.

On the basis of theabove, the author of this artckated his own
case study. He took the methodology of suggestapasdthe basis of his
experiment, supported by already existing experigjeand modified it in
accordance with the specificity of his originaleasch.

Methods
Experiment 1

The hypothesis of the author can be summaragdfollows: the
learners of English can master new vocabulary neffieiently if, after
presentation of new stock of words and intonatieadng of a relevant
text containing these words they will read thisttegainst musical
background culturally connected with this text. Tiyge of text and music
used for this purpose were respectively blues p@etd blues music.

The experiment assumed working with two differembups of
students in their freshman year of studies at Heuly of Humanities with
English as a working language. One of these growas given
experimental status (including 11 participants)pthar was attributed the
control status (12 participants). With the expentaé group the author
followed all the three stages of suggestopaedidiored above.

First, the preliminary testing of linguistic abiéis of the two
groups was conducted, which, on the one hand, ledethat their
knowledge of the language was nearly the same @andhe other hand,
corresponded to upper-intermediate level.
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Introductory Conversation (followed by the “Entryividau”),
which lasted two academic hours, was offered oalyhte experimental
group and included providing the students with d©dsiowledge about
what jazz music is, including the information abthu# main stages of its
development together with the audio examples ofesponding trends
and key performers. Here it was specified thatollnes represent the core
component of jazz music, and the review of différgneams of jazz were
carried out through examples of the tunes writtethe form of the 12-bar
blues. Thus, the students of the experimental ghoag the advantage
against those of the control one in terms of basiderstanding of
specificity of the genre of blues.

The Session of Memorization, which lasted one awadédour,
followed the same pattern in both groups, but diffiein one (the last)
part. In both groups 13 lexical items correspondmghe advanced level
of knowledge, and, therefore, unknown to both gspupere taken from
different blues poems of Langston Hughes and ptedeto both groups
(stage 1). This was followed by Intonation Readingyhich the instructor
read the corresponding stanzas from blues poemainomy those lexical
items (stage 2). Here the students encounterefibtivg as well as rhythm
and rhyme of blues poetry, which was underlinedtly reader (the
instructor) to the best way possible. Finally, thavas the last part —
Musical Session (stage 3), to which the experimegrtaup was exposed,
but to which the control group was not. Musical ss@s presented the
lines of blues stanzas (a 12-bar blues stanzahnes tines), one by one,
accompanied by specially selected instrumentalepedahe 12-bar blues,
which, along with melodic and improvised line, hatktady swinging
rhythm set by drums. Each line of blues stanza agoeon the screen
against the background of 4 musical bars, dividgdhe rhythm.By the
time each musical chorus (12 bars) expired, theestis had read all three
lines of a stanza on the screen. The new lexieaisappearing in stanzas
were highlighted with red colour to mark their gese, thus alerting
students’ to better focus on them.
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The Session of Development (eliciting the degreeacduired
information) was carried out one week after theegxpent. The students
were tested on the degree of memorization of tfealvalary learned. The
results showed that while in total the control grostudents identified
correctly 98 out of 143 lexical items (68%), thepexmental group
students identified correctly 124 out of 156 lexitams (79%). Thus, this
particular experiment has proved that Musical ®&sswhich is linked
with the Introductory Conversation, ensures betsults provided that all
other conditions are equal.

An important assumption, which can follow this espent, is that
the authenticity of musical component, i.e. itegrated nature regarding
the textual (poetic) constituent of the experimaatyital in terms of
increasing the efficiency of the acquired materidlowever, this
assumption still needs further research in thisredting and exciting area
of pedagogy.

Experiment 2

According to Professor Kitaygorodskaya, at the gméestage, the
teaching of foreign language cannot be isolatedhftbe socio-cultural
context, in which it is used. Consequently, thevdeoge of the context is
not less important than the knowledge of the laggu®aradoxically, the
teaching of foreign language as a programmaticotibge yields the place
to the new approach dictated by social order ofsgme times. This
approach expands the formula of the objectiveseathing — not only
mastering the language as a means of verbal antrnvdommunication,
but also as the Ilanguage as means of familiarizatiwith
othercultured(uraiiroposckas, 1990).

According to Professor Kolchinskaya, during the teasg of
methodology of intensive training, the requiremefus the pedagogue
significantly increase, which is both significamdaessential. The method
of activation of opportunities of personality andarmn, except for
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knowledge of the language and correct mastershigh@fmethod, put

additional requirements to the pedagogue not asathées, but as necessary
ones. These are benevolence, democracy, resern/epaectness towards
people, not to mention artistry, certain musicalityeative talent and

inventivenessKomuunckast, 1990).

One year following the first experiment, the auttemnducted
another experiment to 1) confirm the results oladinduringthe
firstexperiment; and 2) link the methodology of gegtopaedia with
cultural context associated with musical sessidre group with which the
experiment was conducted consisted of 10 freshntedests. The
experiment lasted one (winter) academic semesterin® 10 academic
sessions (threeacademic hours each) the studengstaweght vocabulary
without using any methodology of suggestopaedia, e results were
reflected in two midterm exams. The last fouracadesessions were
conducted with the use of elements of suggestopaduk students were
told to imagine that they were sitting in a jazalxgl the lights were
extinguished and the projector light created a ifipeclub atmosphere.
Smooth and relaxing piano jazz accompanied theeptason of new
vocabulary, doing vocabulary drills, and demongiraof visual aids.

Session 1.

e Pseudo-concert passivity was ensured by presentation of
unknown words through sentences with a backgrouhd o
ragtime music.

* Drills

* Visual aids

* Role-play: the teacher made the following stateménam a
Hollywood director. You are cartoonists. | am goittg hire
some of you for my company. Please, invent sentewith the
words learnt to describe your cartoon”.

» Students tell their sentences
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Session 2.

Pseudo-concert passivity: presentation of the new vocabulary
from “A Mystery of Heroism” by Stephen Crane withth
background of the blues played by combo-bands.

Drills

Visual aids

Role play: teacher’'s statement: “You are to beuiéed to the
army for the first time in your life, not as soldiebut as
inspectors. You will be paid a lot for your job, s is part-
time. Please, use the given words to say to thenwowders,
what is WRONG in the unit/regiment you serve”.

Students tell their sentences

Session 3.

Pseudo-concert passivity: presentation of the new vocabulary
from “A Visit of Charity” by Eudora Welty withthe
background of the blues played by combo-bands.
Drills
Visual aids
Role-play: teacher’s statement: “You are recruibygdYMCA
for charity activities. You have three options &rle where to
work. These are:

= Old men’s house

= Orphanage

» Hospital
Using TWO words from the slide, choose ONE optio a
explain why it is attractive to you.”
Students tell their sentences

Session 4.
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e Pseudo-concert passivity: presentation of the new vocabulary
from “The Black Ball” by Ralph Ellison under the dk@round
of the jazz played by Bill Evans’ band.

e Dirills

* Visual aids

* Role-play: teacher’s statement: “Imagine you are

= Teachers
»= Psychologists
= Charity workers

Your company sent you to work with young African Ancan
immigrants. In one or two sentences, tell whahemost common
cultural problem you met in your group.”

» Students tell their sentences.

Conclusion

These 4 experimental academic sessions resultibe ifinal exam,
which showed significant improvement of studentf@@nance in the
section of vocabulary. After the firstand seconderich exams the
coefficients of successful performance were 0.66 @63 respectively;
after the final exam the coefficients rose to 0&towing an almost 20%
improvement. Thus, the result is clear. Skillfullsing of jazz music while
teaching vocabulary improves overall performancéictv once again
confirms that suggestopaedia is a useful and ssfudlysapplied modern
technology of teaching.
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