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Abstract

This paper focused on the role of the ESP cowasasprivate university
where the educational process is held in Englisiguage. The study identifies
the significance of in-course English for Busin€ssposes (EBP) course. The
study was carried at International Burch UniverglgU). The focus group was
comprised of 47 students (N=47) and 4 (N=4) lectust Faculty of Economics,
International Burch University during spring senees2012 and 2013. The study
investigated the need for English for Business &sep; the way students and
lecturers perceive EBP at IBU; the problems stusiéante during the course; the
role of the English instructor, and the challengéghe English for Business
Purposes courses. A second investigation was donelucidate the reasons
International Burch University replaced the freshncaurses with the EBP. The
paper can be used as a useful resource for fuesearches and private
institutions.
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A case study: The Significance of the ESP In-sessi@ourse at
International Burch University

The development in communication and business tdaby
throughout the recent years has deeply influenbedfield of English
language teaching. Therefore, teaching English beome one of the
most investigated fields. According to Jones andi€a(1983), “foreign
languages have been learned not for their own bakeas vehicles for
social and economic contacts and for the transpont@af ideas.” Arslan
and Akbarov (2012, p.25) mention that nowadays.ewry level of
teaching English, take it primary school educatwrtertiary education,
the student is at the center. However, when we #&dkut tertiary
education, students’ needs become more specifiausecthey learn
English for a specific purpose. All English courdead to accomplish
similar objectives: to set learning objectives, d@etablish a positive
learning environment in the classroom, and to atalstudents’ progress.
However, ESP is different than General Englishhat tit identifies the
group of the learner including nationality, age alvetudents already know
about English, interests, their socio-cultural lgaokind, preferred styles
of teaching, and their attitude towards Englishtloe cultures of the
English speaking world. The rational for this studwps the fact that
General English courses do not take into considerathe tasks and
activities for which the class learners are usinggliEhy personal
information about the learners and his or her nepdsvious learning
experiences, cultural information; undefined reasdor attending the
course and expectations of it; learners' attitumlgatd English:wants,
means, subjective needearners' current skills and language use, the
learners’ deficiencies; effective ways of learnthg skills and language in
learning needs; knowledge of how language andsskite used in the
target situation-linguistic analysis, discourse lgsia, genre analysis; or
information about the environment in which the saumwill be run. In
Bosnia and Herzegovina, General English coursesttakmain role at the
universities.
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After completing English Language School (ELS) raeinational
Burch University, where intensive high-quality Eisgl Language
instruction courses are provided, IBU studentsuateally not able to fully
cope with the faculty programs. Therefore, sinae fleshman course did
not include all the mentioned, it has been repldneBnglish for Business
Purpose course.

This qualitative research study explores a spectofimproblems
and challenges students face while learning th@ergkdanguage. The
purpose of the study is to investigate the neede®P; the way students
and lecturers perceive EBP at IBU; the problemdesits face during the
course; the role of the English instructor andc¢hallenges of English for
Business Purposes courses. The focus group wasisechipy 47 students
(N=47) and 4 lecturers (N=4) at the Management Bepnt / IBU during
spring semester, 2012/2013.

The ESP course at International Burch Universgyiritensive,
demanding, and oriented towards learners who havexperience in the
field of management upon course entry. The tamgners’ performance
is assessed at the end of the session. It focusasll on the four basic
language skills of listening, reading, writing, asykeaking. The course is
based on the latest research in the language ofdsss Less time is spent
on learning grammar. The main intent is to provgledents with the
ability to combine words, many of which they alrgdshow, into phrases
and expressions that form the basis of businesdisBng he resources
used in class focus on a variety of materials oheoito explore different
international issues. Most resources are from li@alsituations due to
their relevance in the content-based instructiondestts receive at
university. Course evaluation is done by meanssiis{ student feedback,
teacher self-reports, and documents. The aim otthese is to develop
students' English competency in the real contedtlaable to follow the
lecturers at the Department of Management.
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Literature Review

Many English instructors and scientists in thiddfieave defined
ESP courses in different ways. Wright (1992, p.#fered a broader
definition: "Different human activities requireffégrent communication
skills, which in turn require mastery of specifinduistic items. ESP is,
basically, language learning which has its focuslbmaspects of language
pertaining to a particular field of human activityhile taking into account
the time constraints imposed by learners.” Husamnand Waters (1987,
p.16) define English Language teaching as a trewligh Language
Teaching is the root of that tree and ESP come®filtat root. And then
out of ESP, English for Academic Purposes (EAP) &wlish for
Occupational Purposes (EOP) are born. Flowerdew Reatock (2001,
p.11) concur with Hutchinson and Waters statinige “distinction between
the two major branches of ESP is not clear cut.PEA separated into
English for Biology, English for Mathematics, Ergjli for Economics,
“and EOP branches out into English for Pilots, Esiglfor Doctors,
English for Bank employees.” The slight distinctibetween EAP and
EOP is given by Flowerdew and Peacock (2001, paith) the statement
that an English course designed to help studeats @eonomics textbooks
would clearly be EAP, but a course designed tohtdaarners how to
participate in business meetings or take phone daiinitely has an EOP
dimension to it. Gatehouse (2001, p.5) places B®PEOP in the same
category under the umbrella term ESP. Carter mestihat “the end
purpose of both EAP and EOP are one in the samglogment”. English
for Business Purposes is clarified as a categoityinve OP.

In order to clearly define an ESP / EBP course, onsst first
define the analysis of target needs. The most ctarstic feature of ESP
course design is the needs analysis. It includesnfare than simply
identifying the linguistic features of the targdtation. There are various
methods to complete the need analysis that canobe dcross different
periods. Need analysis answers a lot of questibostaour students, such
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as who the learners are, why students are takiagctiurse, how they
learn, where / when the ESP course will take ptawe what they already
know. The current concept of needs analysis in &&#®rding to Dudley-
Evans and St John (1998, p.125), includes congideraf the following

aspects:

o

o

0]
0]
o

0]
0]
0]

professional information about the learners

the tasks and activities for which learners aré/fvél
using English
target situation analysiandobjective needs

personal information about the learners
factors which may affect the way they learn

previous learning experiences

cultural information

attitude towards Englistvants, means, subjective
needs

current skills and language use of English for
assessing deficiencies

language learning information: effective ways of
learning the skills and language in learning needs
professional communication

linguistic analysis

discourse analysis

genre analysis

goals for the course
information about the environment in which the cauwill

be conducted.

The target analysis will determine the instructaristhod of teaching the
course. The results of Needs analysis can be yeaséd as input for the
task-based or content-based coursedesign.

In order to reach the final aim, ESP practitionsheuld set the
target strategies according to Target Situationlysis The strategies will
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define the way learners will study according torhess’ background, the
concept of teaching and learning, the methodoldgy appeals to most
students, and sorts of techniques to be used witl@ncourse. Robinson
(2001) stated that course designers adopting taska unit of analysis
helps to ensure a high degree of real-world relegasince it is based on a
needs analysis of target performance objectives.

Formulating goals and objectives for a particulanrse forces the
instructor to develop a clear picture of the courbgctives. As Graves
(1996) explains, goals are general statementseofitial destination, the
level students will need to achieve. Objectivesresp certain ways of
achieving the goals. In other words, objectives wachable chunks,
which, as they accumulate, form the essence of cthérse. Clearly
understanding goals and objectives help teachevss kmhat material to
teach, and when and how it should be taught. Nh388) describes how
one should state objectives upon the Need analrsisthe Placement
score. The course takes into consideration thefgpebjectives that were
set based on the needs of the students includingneement of reading
and listening comprehension, development of readargl writing
strategies in regards to political materials, amel dcquisition of speaking
and presentation skills. Course might also devidamer autonomy, aural
competence, oral fluency, and critical and intespaal skills help students
achieve proficiency in the effective use of languag authentic career-
related situations.

After completing the EBP lectures, students shdwdd able to
understand, adjust, and acquire all knowledge esdthwithin the course.
In order to achieve the set goals, students shiautdliarize themselves
with terminology in the field of management andtesicompetently in the
target language.
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Methodology
Subjects

The study was carried out at the Management Depaitm
International Burch University, a multiethnic andiltrcultural institution
of higher learning. IBU was established in 200&arajevo, the capital of
Bosnia and Herzegovina, with the goal of presenéingiique opportunity
to rethink the very idea of a modern university donulate a blueprint
for the future. The focus group was comprised ofsfirdents (N=47)
attending EBP courses and the lecturers (N=4) at Department of
Management during spring semester, 2012/2013.

Questionnaire

The questionnaire used in this study was designgdthe
researchers in order to meet the requirementseofedearch questions and
hypothesis stated in the research. The questiamnaonsisted of
background information questions and 24 questiorisetscaled from one
to five to probe into students' attitudes. A psoirvey was conducted on
students.

Data analysis

Before collecting the data, students agreed toigyaate in this
research. The procedures for the distribution @& ¢fuestionnaire took
place during usual classes and were completed llyea$tudents attending
the classes of EBP at IBU.

On the questionnaire, students identified the rfeethe EBP, the
way students and lecturers perceive EBP at IBU,pitobblems students
face during the course, the role of the EnglisHgs®or, and the challenges
of the English for Business Purposes courses. Stsdanswered the
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questions as they applied to their study of Engbsha 5-point, Likert
scale. SPSS was used to perform the analysis.

Findings and Discussion

The questionnaire was designed in order to gedesitis' and
lecturers' attitudes on the Needs Analysis from@gl-According to Table
1, the lecturers strongly agreed (100%) that thed\nalysis must to be
done before the EBP course, whereas 54% of stud&ntsgly agree with
the statement. Both parties are quite consistenth@ir responses to
qguestions one, two, three, and five. While halftloé polled lecturers
strongly agree that students understand better whenprofessor tells
them the instructions, only 32.6% of students gjlpiagree and 54.3% of
students merely agree. This might imply that thadents are not
completely satisfied with the existing EBP cour3ée questionnaire
revealed that most students perceive the lecta®iadecisive (75%) and
that lecturers think that students remember thihgg have heard in class
better than things they have read, although thelestis show the
discrepancy of opinions. The questions Q1-Q6 shwsvrhost preferred
way of learning new vocabulary and instructions.
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Table 1.(N=47 for Ss; 4 for Ts)

Items F 1 2 3 4 5 i Stdd.
An practician should ask 5 543 48| 87| 00 22 161 3812
thes ts what they need and T 1000 oo 00 | 00 oo 1.00

teach according fo students” needs.

When thepractician telk students | 5 326 543 | 87| 22 22 187 | =33
the instructions they understand T 500 250 | 250 00 0o 175

hetter.

- When Englishpractician tell the 3 370 500 108 00 23 150 217
students how to learn new T 250 250 | 250 00 0o 225
vocabulary inclass, they learn it
hetter.

Students remember things they [ 326 | 336 | 39| 65 43 217 7 1075
have heard in class better than T 0o 250 | 750 | 00 oo 275
things they have read. B R R N F A
Thebestway to learna new S 413 | 478 | 45 | 63 oo | 17

voczhulary is from the English T 0.o 500 | 250 | 250 0.0 2715
HE-'“H. fn’- E‘gr'h'mwl
the radio)

| L ing vocah ulary 3 6.5 326 | 326 | 217 6.5 289 | 1047
ahmndua]l:,- canhbe hetier T 0o 250 | 500 | 250 0o 325
than haing the instructions.

(1 strongly agree; 2 agree; 3 undecided; 4 disa§retongly disagree

Table 2. portrays the way students and lecturersepe EBP a
IBU. Most students at IBU agree or strongly agréé.%%) that EBF
courses help them more than EGP. Whereas, haledtirers (50%
strongly agree that the EBP is a core feature amniag English. It is
obvious that the ESP is superior to EGP (Std.d) 8&erms of having
more specific objectives than EGP. Approaches t® EBe different fo
they have more specific goals and teaching matéred means of 2.26 f
students and 2.50 foedchers imply that EBP courses do motivate stuc
to learn more. The results also indicate that sttsdesho do not know th
adequate vocabulary will not be successful in #atures. The lack ¢
general vocabulary can lead to misunderstandinderstinding a content
rich article is a necessity for success in managentéowever, this issu
requires more in depth research in terms of EBPatdviEGP where th
students' final academic achievement is to be nmedsilihe main questic
in this group is whetr the EBP courses should replace EGP and be
the mainstream English course at universities. Mesturers (75%
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disagreed with this proposal whereas the studeeste \/wmdecisive, likel
due to being only offered EBP courses. This impieslecturer argue for
both and EGP and EBP courses for freshr

Table 2.(N=47 for Ss; 4 for Ts)

e P 2 3] 4 5 | M | Stdd |
"Business English courses help > 65 | 300 | 310 | 65 (11} 243 | 785
studenis more than General T 500 | 00 |[250 | 250 | 0O 2325
English courses. N | I _ . |
Business English courses hawe more | 5 154 43 | 439 6.5 0o 222 BOZ
specific goak/ohjectves than T 750 | 250 | 00 oo nn 125
General English courses.
Business English should he 5 348 522 | 817 43 oo 123 156
different from General T 00 | 300 | 00 | OO 00 1.50
courses in iis approaches. | |
Busmess h motwates stadents | 5 194 437 | 239 | 1009 0o .26 S04
and they study more. T 250 | 00 [ 750 | 00 0o 2.50
Hmm students 5 26 609 | 130 | 0D 0o 187 | 629
more fo academic T 750 | 2350 | 00 | 00O 0o 135
SWCESE
- Hstudents don't know the s ME | &0 | 33 23] 32 191 EEl
adequatevorahulary, they willnot | T 750 | 250 | 00 oo 0o 123
be successful in the lectures.
m_liﬁm 5 207 536 | 54| 109 | 22 239 | 1163 |
and canreplace General English T 0.0 00 | 250 ( 00 | 750 | 125
course.

Table 3. shows a significant discrepancy betweardesits an
teachers in response to the statement that studdtsre good at English
general are also goat Business English. It again emphasizes that rexd
place more attention on and importance to the E&kha core of Englis
education. However, most students (73.7%) andetterers (75.0%) agree
strongly agree that students who are good at Eourses are able to achieve
more in English lectures. Later on, students magigjuire a more professior
and communicative competence in English. All leetsir(100%) and th
majority of students agree that students shoulde hbackground an
knowledge infundamental English skills. Both the students drellecturer:
agree that EBP is more challenging than EGP wighntieans of 2.15 for tf
students and 2.00 for the lecture
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Table 3.(N=47 for Ss; 4 for Ts)

lems F 1 p] 3 4 3 5 aidd.
Mﬁ,uhmpol atEnglsh 5 304 | 31 [ 132 ] 1097 43 220 [ 1157
ingeneral, are good at Business T 250 | 00 | 250 | 500 oo 300
English.
Students, who are good at Business | 5 21.7 630 | 130 22 oo 196 HER
English, achieve more in the T 250 50 | 250 oo oo 200
lectures,
" Studends should have background | 5 L5 | 8| 65 (i1} 73 17 i
%!@ inbasic o sllls. T 1000 | 00 0o 00 0o 1.00
usmess Eﬁl;ﬁi%]: 5 239 457 | 238 43 24 215 024
challenging than General Englsh | T 500 | 00 | 500 | 00 | 00 | 200

Table 4 indicates that most studenie not completely satisfied with the role
of the English practician providing EBP course Bit] IBU should emplo
qguality ESP practitioners who act as a course desjgnaterials provide
collaborator, researcher, and evaluator. The ntgjaf both stuents and
teachers reported that the content and EBP teasherdd collaborate ar
support one another’s lessons. For the lectureésO%) an EBP profess
must possess content knowledge, teaching competerpgrience, and tt
capability to fulfill students' needs. Te«teaching is a perfect suggestion for
this situation. Unfortunately, not only is theredaarth of EBP teachel
students and teachers both responded that an tdaeher speaks ba
English and Bosnian or Turkish, creating an evealter pool of potential
professors. Bilingual teaching is very appreciatadthe terms of EBI
teaching.

Table 4.(N=47 for Ss; 4 for Ts)

Tow P [T [ 23] 43 ¥ [
1 am satsfied with the role of the 5 217 435 | 3248 23 0o 213 | 826
Englishpractician. T |on | sop|s0| 00 oo | 25 |
Englishpractician moust teach a3 239 587 | 130 oo 43 202 g ]
parallel to the Contend T 500 250 | 250 il oo 1.75
teacherlecturer. )
Teahing materisls e imgoriani 'S g 0 65 T 00 T EF [ 158 T 8u0
for Business English course. T 000 | 00 |00 | 00 |00 | 100 |
An Englshpractician moust possess | = AT TR0 33e ] 196 | 130 289 11.085
confent knowledge, T 150 250 oo oo an 1.25

P TP T e rep G0 I I TN A S V" S e 1B
Fesnlan/Twrkich Inngwage: s 500 | 500 | 250 oo | 0D | 175 |

201



A case study: The Significance of the ESPéssion Course at International Burch University

Table 5. shows that all lecturers think the limiteours of EBP course
constrain students from achieving sus. However, the limited hours of
instructions are not a barrier for the student$whie mean of 2.46. Bo
parties think that an EBP course should be offécedarious majors s
that more students can benefit from its instructi

Table 5. (N=47 for Ss; 4 for Ts)

Teems F 1 3 3 E 3 M| Sidd
" Limited hours of Business English | 5 [217 | B3 [370 | 87 | 43 | 246 | 1069 |
courses are problem. T 300 | 500 | 250 | 00 0o 1.75

. ESPcourse shoullbe offered o | 5 [261 | 435 | 217 | 22 | 65 | 220 | 1062 |
studens at different departments | T 750 | 250 | 00 | 00 | 0O 1.25

aswell

Conclusion

The study investigated the attitudes of student$ lacturers ir
regards to the demand for English for Business ¢a&p courses. Tt
major findings indicate that the Need analysis seedbe done before tl
EBP course begin because it has more speobjectives than EGP.
Although students are not completely satisfied wiitle existing EBF
courses; the more difficult EBP courses motivatelsints to learn moi
than they would in easier EGP classes. Before kamgah EBP courses
students should possesasic English skills; before teaching an EBPs;
the lecturer must possess content knowledge. ihdengs also argue th
EBP courses should replace EGP courses to becoamen#instrean
method of learning English at universities acrossaaety of majors.
However, the EBP curricula evaluating students'stamtly changing
needs might be a great burden for a teac
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Although this study was conducted using a limitatmber of
students and professors within one departmentpdper itself is unique.
In the future, researchers and private institutiores/ use this study as a
resource for instituting EBP courses.
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